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Abstract 
The considerable influx of immigrants is modifying our parameters of coexistence.  The contributions made by different cultures 
from outside our frontiers are taking on an increasingly prominent role in our society.  We think that it is necessary to preserve 
the cultural identities of all peoples, since their cultural identity is what defines them and distinguishes them from other peoples, 
although at the same time, the desideratum of socio-educational integration has to take place in an intercultural context. For this 
reason, we consider that the joint action of educational agents is fundamental. Attention to diversity is one of the great challenges 
that any educational system has to face, a goal that takes on more importance when we refer to a country where different cultures 
live together.  This is the case in Spain. 
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1. Introduction 
 
Spanish society has undergone a process of profound change in recent decades as it has transformed from an 
industrial society into an information society, characterized by new technologies and globalization, and giving it its 
own identity. In this transformational process, the interchange of people, customs, habits and so on taking place in 
the global village is altering behavior and creating novel relations between individuals. The strong migratory flows 
are modifying our parameters of coexistence.  The contribution
borders are taking on an unaccustomed significance. 
One of the results of its economic development was that Spain went from being a country of emigrants to a country 
of immigrants, a situation that has been 
(2008). The current economic crisis has had no effect on the number of immigrants arriving, although the number of 
Spanish emigrants has increased. So then, immigration is one of the most significant features of Spanish society. 
The number of documented foreigners resident in Spain is 2,667,935. Although the majority of immigrants are from 
European countries (45.9%), a considerable increase in immigration from Africa should be noted, currently totaling 
1,078,836, and 77.35% of them are from Morocco (Data from , 2011). 
The substantial increase in immigration in Spain means bearing in mind a certain degree of sociocultural 
diversity. The reality is that there is an increasing number of cities and neighborhoods that are obviously 
multicultural. Inherent in this diversity is the formation of minority cultural groups, each attempting to preserve its 
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own cultural identity. This is not a trivial matter, since it is going bring them face to face with a whole set of 
problems, whose number and degree are going to depend on an indeterminate range of variables. 
Diversity, as revealed in the conduct, lifestyle and ways of thinking of individuals, is a feature of the human 
condition and behavior, and a phenomenon that extends to all developmental stages of life and all situations. Such 
diversity is particularly noticeable in the classroom, because it arises there on a continual and permanent basis. 
There are increasing numbers of children in Spanish schools from other countries and cultures, with different 
cultural identities and hierarchies of values. For this reason, teachers must learn how to assess this situation and 
convert the context of pluralism into an enriching process, casting aside the notion that it represents a possible threat 
to the very cultural identity of the destination society. Cultural diversity is intimately linked to the identity of 
peoples, pluralism, human rights and international solidarity. It is the common heritage of humanity and a legacy of 
our forefathers that must be preserved. 
Education policies, legislation, teaching strategies, in fact, any educational proposition we make must keep in 
mind the diversity of the situation, beginning with recognizing and respecting the different social identities 
coexisting in the same space. In this regard, there is no alternative but to focus on the roles played by the home-
room teacher in Spanish schools. Their work is essential for pupils from other cultural environments to be able to 
preserve their identities and cultures of origin. Only in this way will it be possible for all pupils to be taught, guided 
and educated, without belittling certain aspects of the immigrant cultures. 
School, then, faithfully mirrors the increasingly multicultural nature of Spanish society. Enrolling the children of 
immigrants in school has generated a multitude of opinions about the suitability of using the school as a privileged 
place in the struggle against racism and for opening up to cultural diversity. This, however, does not imply that the 
response of the education system should be to try and integrate children from other cultures into our own, because, 
whether we intended to or not, we would be committing the serious mistake of imposing the majority culture on 
those who, even if to a lesser degree, are representative of a sector of the population. Our proposal is for 
multiculturalism based on tolerance, in which all those cultures that converge at a particular point in time have a 
place. In other words, the majority culture should not become the dominant culture; rather, all those cultures that 
live together in one particular place should be able to preserve their own identities, at the same time as draw upon 
-Couder, E: 1998). 
To avoid lapsing into cultural relativism or radical dogmatism, we favor educational processes that humanize 
educational relations in such a way that intercultural mediation not to mention the comprehensive application of 
current legislation helps to improve coexistence and a respect for norms in conditions that are equal for everybody. 
When we talk about intercultural education, we mean, in fact, 
is, and always has been, to reconcile the universality of values with the diversity of cultures, by reconciling the 
universality of human rights with interculturality arising from the cultural polyphony that is humanity. It is precisely 
from the standpoint that values are universal in all cultures that intercultural education makes sense nowadays. 
In the world of education, the idea of inclusion means talking about justice and, obviously, to build a just society, 
it is necessary to develop equitable educational models that meet the challenge of social imbalances in a spirit of 
justice. It is therefore essential that educational policy makers, teachers, and researchers are morally committed to 
steering the education system in the direction of equity. Similarly, the idea of intercultural education means talking 
about inclusion and not integration, since integration implies that people who are different and minority groups have 
to adapt to the hegemonic culture. 
If we consider education policy, we shall find a series of goals that foster a better understanding of different 
cultures in schools; so, for example, by decentralizing educational decisions, an attempt is being made to offer equal 
opportunities, an equitable quality education, as well as to provide positive actions for the most vulnerable groups 
(Magendzo, A., 2001). Cultures should not simply be regarded as items to be taught in a syllabus, but should form 
the very foundation of the educational process, and be taken into account when shaping the curriculum, since 
 culture is going to play a key role in a  
 
Diversity in the Spanish school 
Title V of the Ley sobre l  (LOGSE) [Organic Law on the General 
Organization of the Education System], which set out to redress inequalities in education, made reference to 
education in cultural diversity. This framework Law develops and amplifies the concept of inequality in education, 
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taking into account the whole school population and establishing the necessary measures for preventing economic, 
 
Later, the -  
[Ratification of the Council of Europe s Framework Convention for the Protection of National Minorities] (BOE: 
23-1-1998) was signed in Strasbourg. All the signatory countries committed themselves to implementing the 
necessary measures for enabling all those who belonged to the various minorities in the national territory, to 
maintain and develop their culture, as well as preserve features unique to it, such as the language, religion, traditions 
and so on. 
An educational agent of prime importance that should not be forgotten is the family itself. A child will not 
develop properly if there is no continuity of information, knowledge and interests between family and school; hence 
 
 In recent years, there has been a considerable increase in the numbers of immigrant children in Spanish schools, 
which has been estimated at around 40% nationally (Peregil, F., 201). Faced with this increasingly common 
situation, the education system has to meet the challenge of a series of difficulties arising from the diverse origins of 
the pupils, such as their languages, customs and traditions. This will be no easy task. Teachers must be aware of 
their responsibilities in educating the student and conscious of how much influence academic, professional and 
personal they have on their pupils. For this reason, we advocate more training for teaching staff in the most 
characteristic features of the various cultures that coexist in their schools. Every pupil who comes from a culture 
o share in 
the lives of the other classmates, without feeling rejected. The different strategies employed by teachers with their 
pupils are fundamental when it comes to teaching based on multicultural education. The all round development of 
pupils living and studying together in the same environment should encourage mutual understanding, both in and 
out of school. 
not be confined to an occasional mention of interculturality; on the contrary, we think it 
should be understood as one global, coordinated action in which the whole staff of a particular school takes part, 
although it undoubtedly affects the action of the home-room teachers most directly. We think that educational 
guidance is highly necessary, because it helps improve relations between pupils and creates a more conducive 
atmosphere in which they can flourish. In multicultural schools, the teacher must take the different points of view 
into account. The school has to be constituted as a social institution entrusted with the mission of fostering the 
personal development of its pupils, as well as the cultural elements that will help them grow, develop and take part 
in society. 
To talk of interculturality and coexistence at school is to talk of an education that is inclusive; for us, this implies 
a humanizing process involving respect, cooperation, community participation and coexistence (Rozenblum: 2007). 
This is how the intercultural classroom should be; a place where everyone is respected, where all take part in 
constructing relevant intercultural knowledge, and where everyone lives with everyone else in a democratic fashion.  
Generally speaking, Maghrebi pupils who join our schools usually present a series of conditions that influence 
their integration process. Teachers should bear these characteristics in mind so that they are better able to understand 
the situation in which such pupils arrive. We can sum up these features as follows: their families are frequently 
dysfunctional; they do not know Spanish; they display high levels of truancy; and their attendance at school in their 
own country was irregular. In addition, they lack the motivation to study, have few study habits and have little idea 
 
Knowledge of Spanish is the first hurdle to be overcome to integrate pupils from the Maghreb into the Spanish 
education system effectively. The desire to retain and develop their own cultural identity, which involves retaining 
the use of their mother tongue, must be complemented by quickly learning Spanish. Obviously, the pupils have the 
right to be educated in their own language, or at least to be taught it so that they can maintain it (Siemienski, 
G.,1997). The possibility of maintaining their mother tongue will enable them to consolidate their personal identities 
through the cultural security it affords, knowing that they are continuing and perpetuating their own culture. Schools 
ought to have enough resources to meet the needs that their pupils may have in this respect. 
Many Muslim pupils receive classes in Islamic Religion in their own school, so that teachers have to meet a 
series of requirements: they must have a degree, knowledge of Arabic, be in possession of a teaching certificate 
(CAP) and, if a foreigner, have recognized validated qualifications. All such teachers have to be approved by the 
community Islamic Commission and ratified by the national association. 
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 The majority of Maghrebi pupils come from middle or lower-middle class families, whose own education is 
generally of primary school level, although a large number have scarcely any school education at all. They tend to 
be families with entrenched traditional values. 
The family situation in which such minors live is quite varied: some live on their own, others with just one 
parent, or with a relative or neighbor, although increasingly they live with the whole family. It is frequently the legal 
 
factor has a notable effect on the educational process of their child. 
All these characteristics, which determine the family environment in which the pupil grows up, should not be 
ignored when working with him/her in the classroom. Teachers have to know about family background to enable 
them to provide their pupils with the right kind of education, attention and guidance. 
Naturally, the lack of regard or importance attached by most parents to a school education since many of them 
did not have one themselves will influence how much motivation the pupils will display towards school learning. 
In addition, they have to adapt to a new type of relationship with teachers, since it is usual in the places where they 
come from, for the parents to have lived in a society where the teachers responsible for educating their children are 
 
It is necessary for the school to initiate a closer relationship with the family of the immigrant pupil, making them 
see that the school needs the parents to play a part in educating their children. In this way, barriers preventing the 
child from being properly educated will be broken down, making for continuity between school and family, and so 
furthering the overall education of the minor. 
We think it is essential to research a model of education that is intercultural and inclusive, which will help us 
generate that culture of diversity, so rich and necessary if we are to take educational advantage of the cultural wealth 
that the migratory phenomenon brings with it. Among the main features that such a model would have, we would 
list the following: 
 
ommunity needs to reflect the cultural, linguistic and ethnic diversity existing in its socio-
educational context. 
concepts, procedures and values. 
management of intercultural conflicts. 
s in the 
school context. 
cultural diversity in education as a source of enrichment rather than a problem. 
e-creator of intercultural curricular materials, equipping himself with 
interculturally inclusive and creative educational strategies, and learning social and emotional skills for dealing with 
intercultural conflicts. 
In short, our proposal follows the lin
educational project is not designed from a technical, administrative standpoint, but is fundamentally reflexive and 
humanistic, with the participation and involvement of pupils, families and social entities in the framework of the 
educational community. The aim would be to make the presence and educational relationship between teachers and 
the other agents in the educational community a natural one, using an approach based on commitment and 
participation and in favor of intercultural educational action. 
 
Final thoughts 
Paying attention to diversity is one of the major challenges facing any education system, and a goal that assumes 
greater significance in countries where different cultures coexist. All too often nowadays, education systems form 
inflexible blocks delivering uniform knowledge that, directly or indirectly, ignores the unique characteristics that 
distinguish one group of human beings from another, in other words, frequently forgetting the cultural identities of 
different peoples. To ensure that all cultures can maintain their own identities in this plural environment, and for 
there to be a process of mutual enrichment, we must inevitably use education to show, understand and assimilate the 
different cultures that make up a society. 
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A multicultural education ought to have among its aims equality of opportunity and educational possibilities for 
every child and young person. This is a matter that implies a scrupulous respect for previous learning, and is 
essential for the cultural identity of each community and the subsequent self-esteem of each of its members. It 
incorporates concepts of tolerance, respect and integration, avoids cultural assimilation in all cases, revising school 
textbooks and modifying their language; in short, abandoning ethnocentric attitudes. 
We consider it fundamental to create communities of intercultural learning, comprising teachers, families and 
pupils where everyone learns by doing, and producing intercultural educational materials through exchange and 
dialog interaction (Flecha, 2011). The ultimate objective is for the whole educational community to be aware of and 
able to generate an intercultural education in schools that supports and permeates school practice, with the critical 
incorporation of new tools such as IT, so that the members of the educational community become producers and not 
mere consumers of E-learning.  Socio-educational initiatives that incorporate a community dimension in educational 
action and vice-versa should also be generated. As a result the school will become a generator of change and 
initiatives in the cultural dimension of the most intimate social environments. This is where an inclusive, integrating 
approach to the possibilities of interculturality takes on full meaning as a pedagogic platform for creating 
coexistence, participation and intercultural citizenship. 
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